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Disclaimer 
The information contained in this manual and on the corresponding website has been prepared 
with the utmost care and may be changed by GAIA YES at any time. The editorial staff has done 
its utmost to ensure that the information provided and information from third parties referred to is 
complete and correct. Nevertheless, there may be errors on the website or in the manual. In this 
case please contact us so that we can remove any errors from the website and the manual. The 
editors of GAIA YES do their utmost to contact all copyright holders of the texts and pictures or to 
clearly state the source. If you think that you own the rights or the source is not correct, please 
contact the editorial staff of GAIA YES. The information provided on the website and in the 
manual is for information purposes only and should not be considered as advice. No rights can 
be derived from the use of the information on the website and the manual. You also remain 
responsible in all cases for possible decisions/actions you take after having taken note of the 
information on the website and the handbook. The website may use cookies for various 
purposes, whereby data about you may be stored. You may choose to modify or delete cookies 
by selecting this option in your Internet options of your web browser. 
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Curriculum Companion 
 

1. The structure of the Curriculum Companion 
 
1.1 Function of the Curriculum Companion 
 
The function of the Curriculum Companion is: 
 

• A digital friend who shows you the ways to implement sustainable education within 
your organisation from a holistic viewpoint 

• A step by step guide to the tools available to implement sustainable education 
• Tips and inspiration for sustainable and holistic education 
• Individual flexible teaching elements that you can turn into your own learning project 

 
1.2 Components of the Curriculum Companion 
 
The implementation of the curriculum starts at a low level and works its way up to more and 
more complexity.  
 
The Curriculum Companion has the following structure: 
 
Where are you now?  
What is your starting situation? What do you want to work towards? Explanation of how the 
school development tool, designed by Silke Weiss, can help to determine the initial situation, 
the desired situation and the first steps towards the desired situation. 
 
Developing a sustainability vision within your organisation 
Develop a sustainable vision for your organisation using the Mural Regenerative Pentad, the 
17 Sustainable Goals established by the UN and the learning outcomes of GAIA YES.  

 
Decide if and how you would like to profile yourself with the sustainability curriculum.  
GAIA Education has drawn up guidelines for certification that can help you make choices 
about what you as an organisation would like to and can focus on in profiling the 
implementation of education for sustainable development. 
 
 Examples how schools are implementing sustainability in practice 
Different ways in which different schools have implemented a sustainability curriculum. 
 
Integrating step by step 
Explanation of the GAIA YES model and the GAIA YES approach to developing the GAIA 
YES project. 
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GAIA YES experiences in practice 
Experiences with the lesson plan, the world stories relay and the workshops during the 
multiplier event. 
 
Your role as facilitator of GAIA YES  
Tips on how to fulfil the role of facilitators in the framework of GAIA YES projects. 

 
Process support 
Tips on the design and process management using scrum for GAIA YES projects. 
 
How do you evaluate learning experiences with GAIA YES? 
How do you assess learning outcomes of GAI YES? 
 
The different tools you can use in the implementation of GAIA YES 
Explanation of the website, the e-learning environment for students, the online teacher's guide 
and the assignment database. 
 
1.3 Principles of the Company Curriculum 
 
We have taken the following points of departure into account when compiling the 
Compagnon curriculum: 
 

• Coherent and complete framework for developing sustainable holistic education 
• Appropriate to the GAIA YES curriculum and requirements of GAIA Education 
• Easy entry for students and teachers 
• Designed in such a way that you can work towards ever greater complexity in learning 
• Flexible and customizable for each learning situation 
• Intuitive, and therefore can be used by both teachers and students with little 

experience and knowledge of sustainability 
• Supported by a hybrid learning environment with matching worksheets that can be 

found digitally in the e-learning section of the website as well as printed out in the 
form of a printable PDF 

• Open source 
 

2. Where are you now? 
 

2.1 Know yourself and your organisation 
 
Everyone deals with sustainable developments differently. Also within schools, there is a 
great diversity in how sustainable developments are integrated. From hardly any attention for 
sustainability within the organisation to a very broad approach to sustainability that even goes 
beyond the school walls. 
 
A frequently heard problem among teachers and youth coaches when starting to integrate 
sustainability into their own programme is that they feel they are alone within their own 
organisation. At first, they feel little connection with other colleagues. Because it is often 
'new' to young people that so much attention is paid to sustainability, you are faced with a 
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'storm phase' at the start, during which young people may be dismissive of the themes and 
there may be resistance. It is then good to realize where you stand within the organization. 
And how you can strengthen your position and your lessons. It helps if you can seek support 
from teachers within your school and within other organizations and schools. Together you 
are stronger! 
 
There are also schools and organizations that have realized a very strong and sustainable 
programme together and are very successful at it. Because the entire school or organization is 
involved in sustainability, from a broad school approach to sustainability, the young people 
have become accustomed to the sustainable themes. They often see the practical examples on 
a daily basis at their school or within the organization. Within these schools and 
organizations, it is important how to keep in touch with what is going on in society in an 
innovative way, and how to find your own place in it. 
 
2.2 The school development tool 
 
A tool that can help you determine your place in the school is the school development tool 
developed by LernKulturZeit Akademie. Silke Weiss regularly gives workshops on this tool. 
 
Silke Weiss (www.lerncultur.info) took us on a journey through the complexity of change 
during a GAIA YES seminar and shared insights on how to work with change in schools. Our 
school systems are collapsing because they no longer fit our current society. We live in times 
of VUCA (Volatility, Uncertainty, Complexity, Ambiguitiy) and we really need to think 
about what changes we need, to create Vision, Understanding, Clarity and Agility.' With 
examples of how Kodak, BMW, IBM Watson and AirB&B changed the way we interact with 
each other, how we get around, how we discover illnesses and book our hotels, Silke showed 
us how disruptive developments are usually underestimated. The same happens when we 
introduce changes at school. 
 
To help schools transform into a sustainable learning culture, Silke Weiss has developed a 
development tool based on Ken Wilber's four quadrants, which refer to the individual, 
collective, inner and outer structures of a culture (see illustration) 'If something changes on 
the outside, there will also be inner changes that need to be looked at. For example, if you 
change the way children learn to a self-organised approach in a free space, it is bound to 
create fear and resistance among teachers.' In other words, if one of the quadrants changes, the 
whole system will change. 
 
To understand how the four quadrants work in practice, we need to examine four basic 
questions about learning. 
 

• What is my motivation to learn? (inner - individual) 
• What strategies and methods do I use to learn? (outside - individual) 
• Which atmosphere supports my learning? (inner - collective) 
• What structures/environment do I need? (outer - collective 

 
Another important tool that Silke Weiss talked about is Spiral Dynamics. It is based on 
research in psychology and stages of evolution. Spiral Dynamics gives you insight into the 
value systems present in the school. It is especially interesting for school leaders to 
understand multiple perspectives, appreciate the differences in values and find solutions that 
work for everyone. A questionnaire allows people to identify the value system from which 
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they operate. In this way you can identify the cultural focus of your community and decide 
where you want to go collectively. Ken Wilber's four quadrants and Spiral Dynamics are 
briefly explained below. 
 
Ken Wilber's four quadrants 
 
Ken Wilber has sought a holistic approach with which in fact almost everything can be 
analysed. He has managed to integrate Eastern wisdom and Western wisdom. It is based on 
four perspectives from which you can observe.  
 

1. Your own position. The 'I' form.  
2. The position of how another looks at you, what the other sees you doing. The he, she 

form.  
3. You are in a group. This can be your family, your school, your organisation, the 

municipality where you live. This is the we form.  
4. And the group you are in, in turn, is a part of the society on planet Earth. Or while; 

there is a society within which the group falls. Often referred to as 'it'. 
 
You often see that in innovations, attention is paid from a certain perspective. The other 
perspectives receive less or no attention. This can slow down the start of an innovation and 
lead to resistance. By paying attention to all four perspectives from the start, you also get 
more support and power to let the innovation take root within the organisation. 
 
The school development tool shows for each of the four perspectives four areas and a total of 
16 areas what you can think of when implementing a new educational innovation.  
 
The sixteen areas are: 
 
I am forming You form 

1. Attitude to life 
2. Motivation 
3. Creative power 
4. Trust 

1. Self-management 
2. Leadership style 
3. Role in the group 
4. Conflict Management 

We form It' form 
1. Communication culture 
2. Working atmosphere 
3. Meaning 
4. Participation and relationship 

1. Distribution of means and resources 
2. Information 
3. Profile 
4. Form of communication 

 
 
Spiral Dynamics 
 
Development often takes place in phases. For example, from seed to plant. Here you can see 
that the seed germinates, makes a first radicle, a first stem, from the stem the first two leaves 
emerge, the stem grows further and makes several culms.  
 
When you look at the development of organisations, you can distinguish different phases. In 
the theory of Spiral Dynamics, developed by the American professor of psychology Clare W. 
Graves, these phases are described as colours that follow each other in a spiral. Each colour 
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has its own typical developmental characteristics, values and standards, challenges and 
opportunities for growth. The phases that are distinguished in the school development model 
are those that are most applicable, and which describe the development from regular 
education to holistic education. Below is a brief summary of the various phases related to 
education. The summary is not complete and is described globally. In practice, these 
developments also run through each other within an organisation. There is no school that fits 
completely within a developmental phase. In the workshops given by Silke Weiss, you can 
develop many more insights within these five development phases. There are also numerous 
books written to explain the theory of Spiral Dynamics.  
 
The phases of Spiral Dynamic: 
 
Red: these are schools and organisations with a strong leader. The leader decides. The others 
follow the imposed policy. In this phase, followers of the policy may experience 
dissatisfaction with the policy. Subcutaneous tension may arise. There may be competition 
among them to achieve the position with the most power. This phase is based on the principle 
that the strongest wins. There may be a struggle to be 'right'. The leader determines the 
working methods and the manner of assessment. There is an insular culture within education. 
The challenge for these schools is to work on transparency, openness, trust, order and clear 
guidelines. 
 
Blue: these are schools and organisations that value order and structure. There is a clear 
hierarchy, in which roles and tasks are defined. There is little deviation from the curriculum. 
The teaching is rigidly defined; there is little room for personal input. Progress within the 
learning process is often made through tests, the awarding of grades, and report meetings. The 
challenge for these schools and organisations is to do more with the talents of both teachers 
and supervisors and the students.  
 
Orange: these are schools and organisations that value talent development and success. In 
addition to the regular tasks that everyone in the organisation has, there is also room to 
develop something based on your own talent. You often see talent streams develop at these 
kinds of schools and organisations. These are directions within the curriculum that students or 
young people can choose. Such as performing arts, ICT, graphic design, science, technology, 
care and creative skills. In addition to assessing the learning process through tests and grades, 
attention is also paid to the development of competencies. This development is often tracked 
through portfolios and student monitoring systems. The school or organisation profiles itself 
visibly to the outside world. For example, by joining a hallmark such as Ecoschools or 
Technasium and through publications. The challenge for these schools is to do more with the 
community in and around the school. 
 
Green: These are schools that consider community building and contact with the community 
around them important. The pupil is often central to these schools. Education focuses on 
personal learning. In many community schools, time is taken to start each morning together. 
In the opening of the day, what is happening in society or at school can be shared. Also, how 
everyone feels that day and what he or she needs can be shared. This time is also used to look 
at planning and there is sometimes room for individual guidance. Reflection on the learning 
process is considered very important. This can be done through final presentations, reflection 
reports and mentor talks. Reflection can also take place at the end of a lesson or day. Some 
community schools work with learning squares and specially designed rooms where work and 
learning can be done individually or in groups. External experts are involved in the teaching 
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programmes. In this way, the knowledge and experience of the community surrounding the 
school or organisation is used. The challenge for these schools is to extend education and their 
network outwards, and to organise education not only in the school but also in other places.  
 
Yellow: these are schools that are hybrid in organisation. Part of the learning takes place at 
school or within the organisation and part takes place outside the school or organisation. For 
example, learning can be organised in nature, in a museum, in a care centre, at an NGO or 
nature centre, at a business or at home. Learning communities are often used. A learning 
community is a composition of students, teachers and experts who work together on a 
challenge or problem. All participants in a learning community learn from the process of 
finding a solution to the challenge or problem together. Teachers, experts and students can 
contribute to the process and are equal to each other. The learning process itself is seen as 
important. The process is often supported by a method, such as scrumming. The interim 
sharing of results and intermediate products and adjusting the course set out to achieve the 
goal is a characteristic element. Lesson times can be flexible. The learning programmes to be 
followed are often tailor-made. Coach conversations, final presentations and reflection reports 
are a basis for following the student in the learning process. Often, the results of learning 
processes are incorporated in presentations that are also attended by external stakeholders. 
The challenge for these schools is to keep an eye on structure and the raison d'être of the 
organisation within the flexible way of teaching. 
 
You notice that yellow schools are actually challenged again with characteristics that fit the 
blue schools. This starts a new development circle, only one layer deeper. 
 
Test your school with the help of the school development tool in Excel 
 
How does the school development tool work in Excel? 
For each of the sixteen areas corresponding to Ken Wilber's four perspectives, development 
steps have been described based on the vision of Spiral Dynamic. By filling in a 
questionnaire, you can discover in which phase you or your organisation is in each area. 
When you have completed the questionnaire, Excel makes a diagram of this. The more the 
diagram is filled in towards the outside, the more the organisation or you yourself work from 
a holistic vision. Dents' in the diagram show where you should start giving attention. You can 
use this diagram to see where you stand within the development of an organisation and you 
can also compare this with others in your organisation. The overall picture, which can be 
calculated by averaging the results of all members of the organisation, gives a picture of the 
development of an organisation. You can find the questionnaire on the website. This is the 
link to it: 
 
2.3 The result in a radar diagram 
 
In the last page of the Excel file of the school development tool, you will find a schematic 
overview in the form of a radar diagram of the sixteen areas and the five development stages. 
It provides insights to find out where you stand per area and where your own development 
opportunities lie. It can also give you insight into where you stand in relation to your 
organisation. When there is a big difference in development, you have the choice to see 
yourself as an acupuncture needle within the organisation, to help transform into a more 
holistic approach to education. You can also look for more like-minded people or 
organisations that are more in line with your own development, because there are too many 
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differences in vision, norms and values. Either way, it is good to be aware of what your place 
and function is in this. 

3. Developing a sustainability vision within your organisation 
 
3.1 Developing a vision for sustainability 
 
What is sustainable? It's easy to differ in opinion on that! What is feasible for one person, is a 
real challenge for another. When we talk about sustainability, it is mainly about being aware 
of all the aspects that play a role in the sustainable choices you make. This can be very close 
at hand, in your personal life. Or a little further away, in what you offer in terms of 
sustainability education, for example. Before you start a project for young people in the field 
of sustainability, it is good to develop a vision for yourself, or with your team, that suits you 
or your organisation, so that you are all on the same page.  
In the GAIA YES project we have developed a shared vision of sustainability with the help of 
the 'Mural Regenerative Pentad'. This is a pentagram created in the program Mural. The 
pentagram focuses on five questions: 
 
Objective: What do we want to achieve with the project? 
Uniqueness: What makes us/the project unique? 
Expertise: From our own uniqueness, what sustainable development can we support? 
Function: What service(s) can we provide to support sustainable development? 
Potential: When we deliver the services for sustainable development, what have we 
potentially achieved? 
 

 
 
By working in the programme Mural, participants can add their own answers to the questions 
using sticky notes. After all participants have answered the questions, they can look at each 
other's answers and search for the common denominator. 
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The Mural Regenerative Pentad is on the website at Tools both in. Png and in pdf form. You 
will have to create your own Mural account in order to use it in the Mural programme. 
 
3.2 The 17 UN Sustainable Development Goals 
 
The seventeen Sustainable Development Goals (SDGs), drawn up by the United Nations 
(UN), can help you formulate which sustainable development you support with your project. 
The Sustainable Development Goals are also known as SDGs or Sustainable Development 
Goals. These seventeen goals were drawn up to make the world a better place by 2030. The 
SDGs were agreed upon by the countries affiliated with the United Nations (UN). The goals 
were established based on global input from organisations and individuals, and therefore have 
a broad support base.  
The Sustainable Development Goals started in 2015 and run until 2030. They are a global 
compass for challenges such as poverty, education and the climate crisis. Behind the 
seventeen goals are 169 targets. These make them even more concrete. You can read more 
about the 17 Sustainable Development Goals at:  
 
For the Netherlands: https://www.sdgnederland.nl/sdgs/ 
For Europe: https://www.un.org/sustainabledevelopment/sustainable-development-goals/ 
 
  

https://www.sdgnederland.nl/sdgs/
https://www.un.org/sustainabledevelopment/sustainable-development-goals/
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An overview of the 17 targets: 
 
SDG 1 : No poverty. End poverty everywhere and in all its forms 
SDG 2: No hunger . End hunger, achieve food security and improved nutrition and promote 
sustainable agriculture 
SDG 3: Good health and well-being. Ensure good health and promote prosperity for all ages 
SDG 4: Quality education. Ensure equal access to quality education and promote lifelong 
learning for all 
SDG 5: Gender equality. Achieve gender equality and empowerment for all women and girls 
SDG 6: Clean water and sanitation. Ensure access to sustainable water and sanitation for all 
SDG 7: Affordable and sustainable energy. Ensure access to affordable, reliable, sustainable 
and modern energy for all 
SDG 8: Fair work and economic growth. Promote sustained, inclusive and sustainable 
economic growth, full and productive employment and decent work for all 
SDG 9: Industry, innovation and infrastructure. Build resilient infrastructure, promote 
inclusive and sustainable industrialisation, and foster innovation 
SDG 10: Reduce Inequality. Reduce inequality within and between countries 
SDG 11: Sustainable cities and communities. Make cities and human settlements inclusive, 
safe, resilient and sustainable 
SDG 12: Responsible consumption and production. Ensure sustainable consumption and 
production patterns 
SDG 13: Climate Action. Take urgent action to combat climate change and its impact 
SDG 14: Life in the water. Preserve and make sustainable use of the oceans, seas and maritime 
resources 
SDG 15: Life on land. Protect, restore and promote the sustainable use of ecosystems, manage 
forests sustainably, combat desertification and land degradation and halt the loss of 
biodiversity 
SDG 16: Peace, justice and strong public services. Promote peaceful and inclusive societies for 
sustainable development, ensure access to justice for all and create effective, accountable and 
open institutions at all levels 
SDG 17: Partnership to achieve goals. Strengthen means of implementation and revitalise 
global partnership for sustainable development 
 
Sustainable development goal 4.7 
 
We would like to explicitly mention one target of Sustainable Development Goal 4 and that is 
target 4.7: 
 
By 2030, ensure that all pupils acquire the knowledge and skills needed to promote 
sustainable development, including through education on sustainable development and 
sustainable lifestyles, human rights, gender equality, the promotion of a culture of peace and 
non-violence, global citizenship and an appreciation of cultural diversity and of culture's 
contribution to sustainable development. 
 
This target can help develop your vision of sustainability education.  
 
The new curriculum in the Netherlands is based on these seventeen sustainable development 
goals in the domain of Man and Nature under the major assignment questions for the 
Sustainable Development building block. 
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3.3 The learning outcomes of GAIA Education 
 
GAIA Education has identified 20 themes within the four dimensions of ecological, 
economic, social and cultural that are applicable to achieving the 17 UN Sustainable 
Development Goals. For each theme, they have described learning outcomes in Head, Heart 
and Hands goals.  
 
The curriculum is based on the EDE curriculum. This curriculum was developed by the 
GEESE group of GAIA Education for adult education in the field of designing regenerative 
communities from a holistic perspective. In the elaboration of the Head, Heart and Hands 
objectives, a connection has been sought and described in which all eight multiple 
intelligences are addressed from the perspective of learning with the head, heart and hands. 
 
The learning outcomes are described both in the curriculum and in a corresponding Excel file. 
The Excel file is useful for compiling projects based on the curriculum. 
 
The themes are: 
 
Ecological Economic 
1.Regenerative designs  
Affordable clean energy  
Water systems  
Local food systems 
5.Green building and renovation 
 

Sustainable economy 
Alternative money systems 
Conscious living 
4. Vital economy and social innovation  
Legal and financial matters 
 

Social Cultural 
1.Communication skills  
2. Leadership and empowerment 
3. Community building 
4. Education, arts and social transformation  
5. Cultural heritage and traditions 

Worldview & Storytelling  
Consciousness 
3. Widening circles of well-being 
Connection to nature  
5.Communication 
 

 
The curriculum with learning outcomes for all Head, Heart and Hands objectives and the 
Excel file with the learning outcomes described by theme can be found on the website. 
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4. Certification by GAIA Education 
 
4.1 Why certification by GAIA Education? 
 
GAIA Education has been working with organisations and trainers from 55 countries since 
2005. The adult curriculum has been put together through years of collaboration to create a 
curriculum that has global support.  
 
Gaia Education has sought to cohere the four dimensions ecologically, economically, socially 
and culturally to enable you to take steps towards designing a regenerative community.  
    
Collectively, we stand at a crossroads, a turning point in history where you have the power to 
choose a regenerative future. We understand that it can seem overwhelming - that's why we 
want to empower you to become an active change agent in your local community or school, 
impacting communities on a global scale. By joining GAIA Education you are supporting this 
movement and raising the profile of your organisation to work together professionally to build 
this regenerative future; a future where future generations can thrive. 
 
4.2 What are the certification requirements? 
 
Below are the proposed certification requirements by GAIA Education. These certification 
requirements are still under development and may change over time. You can see them as 
spearheads for your organisation. Something you can work on step by step. The most 
important thing is that there is an intention to work towards education that is based on a 
holistic approach and the learning outcomes established by GAIA YES. In dialogue with 
GAIA Education these steps can be taken together. GAIA Education supports this process 
with coaching and offering continuing education for teachers and supervisors. 
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Table GAIA Education certification requirements 
 
Curriculum Description 
⇒ All five dimensions of 

sustainability cover the 
curriculum 

There is a school-wide focus on sustainability in which the ecological, social, economic, 
cultural and spatial aspects are equally integrated. 

⇒ In line with the SDGs All 17 sustainable goals set by the UN are integrated into the school-wide curriculum. 

⇒ Developing SDG 
competences. 

All teachers in the teaching team have knowledge and skills related to the 17 SDGs. 

⇒ Training of teachers Within the teaching team, at least four teachers have been trained by GAIA Education and 
possess knowledge and skills related to the GAIA curriculum (EDE, GEDS or TOT 
training). 

⇒ Integration of GAIA 
into curricular (and 
extracurricular) 
activities of different 
subjects 

Learning for sustainable development is provided through cross-curricular education and in 
extracurricular projects carried out by teachers of different subjects. 

⇒ Constructive teamwork Within the school organisation, time is set aside for joint meetings to coordinate and prepare, 
evaluate and improve cross-curricular learning for sustainable development, also involving 
students. 

⇒ Specialised courses in 
SDG skills, such as 
permaculture 
gardening 

Within the school organisation, all teachers regularly attend refresher courses on special 
SDG skills such as permaculture gardening. 
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Pedagogical principles  

⇒ Transformative 
learning 

Within learning for sustainable development, there is a focus on improving students' 
communication skills and also on instrumental task- or problem-based learning. Students are 
given the task to identify the cause-effect relationship of certain events or cases. Students 
learn to think critically about their own experiences which can lead to perspective 
transformation. 

⇒ Self-directed learning The learning tasks for self-directed learning for sustainable development comply with the 
following characteristics:  
- Students learn to set their own learning goals and activities for each lesson component; 
- It responds to what students already know or have read; 
- During the 'pre-thinking' phase, learning skills that students need to carry out the learning 
task are addressed; 
- Students think about their own learning; 
- Students are made aware of their own judgement and possible other perspectives; 
- students are offered points of departure for improving their own actions 
- Students experience the relevance of a particular learning task; 
- Students learn how to arrange their time so that they can manage their own learning. 

⇒ Integrative 
transdisciplinary 
learning 

Learning for Sustainable Development focuses on developing the 21st century skills; 
creative thinking, problem solving, critical thinking and collaboration for students. The 
subject matter of the learning materials is at the intersection of sustainability and various 
subjects such as art, technology and science.  
The teaching material is transdisciplinary. Students develop skills in creativity, critical 
thinking, problem solving and cooperation. Students work on a complex and complete task. 
The topic is a contemporary, hybrid (in terms of discipline) and real-life problem. Students 
conduct research as part of the complex task. There is room for discussion and vision 
creation; students are challenged to take a (social) standpoint. 

Didactic methods  

⇒ Project-based learning Learning for Sustainable Development is offered through Project Based Learning. Project 
Based Learning meets the Gold Standard PBL model. 
Each project is structured in the same way. The teacher varies the assignments and lessons. 
The teacher runs through a fixed pattern of actions, lessons or events:  

• The starting point 
• What do we know? 
• What we will do 
• What do you want to learn 
• Investigate and discover 
• Processing 
• Closure 

⇒ Learning in teams Learning for sustainable development takes place in learning teams.  
1. The team has a common task. 
2. The team has a correspondingly complete and logically coherent set of (executive) tasks. 
3. The team is not too big and has a fixed composition if possible. 
4. The team has the control possibilities needed to fulfil its responsibilities independently. 
5. The functioning of the team is supported and monitored by a team leader or team of team 
leaders. 
6. The management and control system is in line with the team responsibility. 

⇒ Teaching in teams Teachers and supervisors in an education team are collectively responsible for all pupils of a 
particular grade, department or profile, there is learning cooperation between them, and 
teachers have wide powers. The organisational structure is described, everyone knows the 
organisation chart. Team leaders are trained in process-oriented team leadership. Education 
teams meet frequently, focus on result improvement, among other things through intervision. 
HRM-policy is aimed at team building (among other things, team performance interviews 
and training for team leaders).  
The task of a school leader is to create, maintain and 'use' the team structure. The most 
important decision-making (on educational matters) is done in the teams. Congruence 
between working methods in teams, MT (team leaders plus school leader), executive board, 
etc. Expert teams are responsible for the continuous learning line, subject expertise of 
colleagues and flourishing of the subject within the school. There is a connection with 
external expertise. Working to increase the expertise of colleagues through refresher courses. 
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⇒ Hands-on learning School-based knowledge can be used to solve practical problems or to bring about 
innovation. We also call this 'transfer' from theory to practice. 
 
Practical knowledge is knowledge gained through experience, sometimes translated as 
'fingerspitzengefühl', 'tacit knowledge'. This type of knowledge is of great importance in 
practice-based learning. 
 
This learning area works on the transfer of theory to practice. This includes translating 
problems and innovations from practice into learning situations. This can be done through 
internships, through practical simulations at school and by involving issues from society in 
Research and Design education in subjects such as Science and the Technasium. 

Outreach  

⇒ Local community 
projects 

The education links up with local community projects: these are projects that create a 
positive impact for the community. Such as projects with a sustainability focus, local 
initiatives that promote fair and circular economy, solidarity projects and cultural initiatives. 
In this learning area, this can be done through intense cooperation between the organisation, 
the school or the young people themselves with local community projects. The young people 
are an important part in the organisation and implementation of the community project. 

⇒ Volunteer projects Young people work together with a network of national or international volunteers and the 
local population. In doing so, they help others while young people themselves grow as 
individuals. 
In this learning area, this can be done, for example, through intense cooperation between the 
organisation, the school or the young people themselves and voluntary projects. The young 
people are an important part of the organisation and implementation of the voluntary project. 

⇒ Regenerative 
environmental projects 

Transformative innovation stimulates environmental projects in the face of converging 
crises. In this learning area, young people provide advice in the design of regenerative 
systems. regenerative leadership and education for regenerative development and bioregional 
regeneration within their own organisation or school, in local projects or for local 
organisations. 

⇒ Bioregional and 
international 
partnerships  

Establishing bioregional and international partnerships and including them in education. 
Bioregional in this context means beyond national borders and with a view to strengthening 
ties within a particular bioregion.  

Environmental impact  

⇒ Ecological and carbon 
footprint, including 
travel 

Efforts to keep the ecological carbon footprint, including travel, of the organisation or school 
as low as possible. In this learning area, the carbon footprint of the school or organisation is 
kept as low as possible by a variety of actions that reduce the carbon footprint. This includes 
travel to and from the organisation or school. 

⇒ Impact on water cycles Efforts to keep the ecological water footprint of the organisation or school as low as possible. 
In this learning area, the ecological water footprint of the school or organisation is kept as 
low as possible by various actions that reduce the ecological water footprint.  

⇒ Effect on material 
cycles 

Efforts to keep the waste streams of the organisation or school as low as possible, with a 
focus on reuse and recycling of materials. In this learning area, residual waste from the 
school or organisation is kept as low as possible and other waste streams are separated as 
much as possible and reused or recycled through all kinds of actions that contribute to this. 

⇒ Impact on agro-
ecosystems 

Efforts to keep the organisation's or school's impact on agro systems as low as possible, with 
a focus on sustainable purchasing, composting waste streams and preventing waste. In this 
learning area, the impact of the organisation or school on agro ecosystems is kept as low as 
possible by all kinds of actions that contribute to this. 
 

Honesty and well-being  

⇒ No discrimination In a socially safe school, everyone participates and has a sense of belonging. The school 
guide describes the discrimination policy and the bullying protocol. GAIA Education Code 
of Conduct can help with this. Step-by-step plan in case of violation:  

1. Conversation with the supervisor/teacher 
2. Conversation with the director 
3. Conversation with parents 
4. Suspension 
5. Remove 
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A record of each conversation is made and signed. 

⇒ Fair admissions 
(including a blind-
needs procedure) 

The UN Convention on Disability states that the government must provide an inclusive 
education system at all levels. That is a system that is set up in such a way that all children 
can participate in education. Schools are responsible for placing pupils who need (extra) 
support. Discrimination in access to education is prohibited. This is laid down in the Act on 
Equal Treatment on the grounds of Disability or Chronic Illness (WGBH/CZ). The law 
applies to all forms of education. The prohibition applies to physical, psychological and 
mental disabilities. A school therefore has a duty of care. For example, a school can provide 
a quiet workplace for pupils with a concentration disorder or reading software for a pupil 
with dyslexia. And for pupils who use a wheelchair, it is nice to have classes on the ground 
floor. 

⇒ Fair working 
conditions and 
remuneration for all 
staff 

Education is provided in a healthy school building with well-ventilated classrooms, heating 
and cooling, clean drinking water, clean toilets, enough space for everyone, a diversity of 
work space, green outdoor areas and a nice appearance.  
The staff are rewarded according to value. Regular discussions take place to evaluate 
working conditions and remuneration. 

⇒ Attention to holistic 
well-being 

A holistic experience of wellbeing takes care of all the components that make us whole. So a 
holistic view of our wellbeing includes exercise, emotional nurturing, mental stimulation and 
nurturing our spirituality and includes incorporating a range of self-care practices that 
support us. For example, in the organisation or school, space can be made for morning 
meditation, walking together, exercising together, quiet room, healthy canteen, etc. 
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5. Creating a curriculum for sustainability 
 
Sustainability itself is not really a subject that is taught in various countries in Europe. You 
see that sustainability is often placed under several subjects. It is an exception when a school 
or organisation chooses to create a separate subject for sustainability. However, many 
organisations lack an overview of who does what in the area of sustainability education. As a 
result, there is a lack of coherence between the subjects and the range of sustainability 
education on offer. As a result, there is a lack of coherence between the subjects and the 
sustainability education on offer. On the other hand, the lack of overview means that essential 
knowledge and skills in the area of sustainability are not addressed within the curriculum. 
An important first step is therefore to map out who is doing what in the field of sustainability 
education.  
 
5.1 Yourself as a role model 
 
The very first step is often your own. You can consider yourself a role model for students. 
What students see every day becomes 'normal'. You look within your own possibilities where 
you can implement sustainability. Whether that is in your role as a teacher, or in your role as a 
manager of an organisation. You look at what you already do and what you could change in a 
sustainable way. The curriculum can be a source of inspiration. In the database and in the 
digital environment for teachers, you can find countless practical examples. 
 
The simplest step for a teacher is to look at your own lesson plan and ask yourself what you 
could change in a sustainable way. As an example. Every teacher explains the water cycle. 
You can adjust this theory in a sustainable way to include, for example, the students' own 
water consumption, the rainproof measures that students take themselves and also look at the 
rainproof measures of the village or town where the students live. 
 
As a manager, you could think about the school's drinking water policy and the rainproof 
measures the school takes. For example, as a school you could promote the drinking of water. 
Promote it, by letting students bring their own empty biddon, which they can fill with water 
themselves. As a school, you could install clean, cool drinking water taps. In addition, the 
school could design part of the schoolyard to be rainproof. That means removing tiles and 
putting in green plants. You could combine this with a school vegetable garden or a food 
forest in the schoolyard, provided that there is space for it.  
 
5.2 Find colleagues who would like to work with you 
 
Implementing sustainability can be contagious. By talking about it, cross-pollination can 
occur. That way, you can work on cross-curricular education, just by having a cup of coffee 
and exchanging ideas! The best ideas often arise at the coffee table.  
 
If you want to work together, share it with others. In practice, the best performances turn out 
to be those involving the supervisors or teachers as well as the management team.  
 
5.3 And if it is a success... 
 
Celebrate your success. Be happy with every small change you can make. Small changes can 
eventually create a tipping point in the organisation. And when that turning point is reached, it 
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is time to work with the entire team, i.e. managers and supervisors/teachers together, to make 
a plan that offers more coherence, tries to avoid overlap, can offer more customisation to 
students, and with which you can present yourself sustainably as an organisation or school. 
 
There are many success stories to be found all over the world. An Internet search for these 
success stories by students at the ecolyceum in Deventer yielded some great results in an 
eight-week project. These stories can inspire and give you ideas of what you could do 
yourself or as a school. On the website of GAIA YES there is a possibility to network and 
make contact with others. This is also an opportunity to exchange and inspire each other. 
 
For the GAIA YES project the GAIA schools in Estonia, the youth programme of the 
permaculture school in Mallorca/Spain, the GAIA schools in Brazil, the GAIA Youth 
programme in India and the VWO plus programme of the Ecolyceum in Deventer in the 
Netherlands have been the source of inspiration.  
 
5.1 Combining the framework of GAIA YES with a regular programme 
 
There are various ways of combining the framework of GAIA YES with a regular 
programme. We would like to give two practical examples: 
 

1. GAIA school in Estonia combines four days of regular education with one day a week 
of GAIA YES programme. You can read a case study on the website. 

2. Ecolyceum in Deventer combines four days of regular programme with one day of 
VWO+ programme per week. In the first three years, project-based cross-curricular 
education is given in the four dimensions of ecology, social, economy and culture. A 
case study can be found on the website. 

 

6. GAIA YES approach  
 
The GAIA YES team wanted to develop a system that could be flexibly applied within any 
educational setting that works with young people on sustainability education. 
 
A team has been put together consisting of both experts in the field of sustainability, experts 
within the eco-villages of the Netherlands and Europe, experts within innovative education 
and the GAIA schools and experts and top trainers in the composition and implementation of 
the curriculum compiled by GAIA Education and GAIA YES. 
 
Below is a description of the method we used. 
 

1. Preparation 
2. Mural pentad 
3. Mural GAIA YES framework 
4. Knowledge and skills and network mapping 
5. Achieving coherence 
6. Webinars  
7. Drawing up a programme of requirements 
8. Draw up a plan of action 
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9. Explanation of story-based learning approach GAIA YES  
10. What is useful in the storybased learning approach of GAIA YES 
11. GAIA working method secondary school in Estonia 
12. Methodology for writing local stories for the Netherlands and Europe 
13. Working method implementation group community based learning projects The 

Netherlands: 
 
Preparation: 
 
In preparation, we wrote a project proposal. Everyone has agreed to the project proposal. We 
have also read and studied the materials of GAIA Education written for adults and for youth. 
Mural regenerative pentad 
 
In a web session using the programme Mural, we worked with the five questions of the 
regenerative pentad. We answered the following questions: 
 
Objective: What do we want to achieve with the project? 
Uniqueness: What makes us/the project unique? 
Expertise: From our own uniqueness, what sustainable development can we support? 
Function: What service(s) can we provide to support sustainable development? 
Potential: When we deliver the services for sustainable development, what have we 
potentially achieved? 
 
The summary of this working session is: 
 
We want to develop a curriculum with an accompanying teacher's guide and website that  

• is innovative,  
• learner-centred  
• and applicable in different countries.  
• The curriculum is prepared by experts and professionals from different organisations, 

their team is diverse. 
• Many different organisations and people have contributed to the curriculum 

development process. 
 
Mural GAIA YES Frame  
 
We have planned an online meeting to take stock of who already knows what about what and 
what you are doing within the GAIA YES themes.  
 
In the programme Mural we have placed the 20 themes of the GAIA YES curriculum in a 
diagram. In this diagram, participants could use sticky notes to indicate what they already 
know and do within a theme. It also showed where the gaps were in our own knowledge and 
skills in the field of sustainability. A summary was made of this work session. This summary 
has been a good starting point to further discuss the desired curriculum for sustainability. 
 
Note: Instead of using the Mural programme, you could also do this using sticky notes and the 
floor mat with 24 theme cards. 
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Identifying knowledge and skills 
 
For this task we have used the GAIA YES floor mat and the accompanying 24 theme cards. 
We have also used pebbles, leaves, sticky notes, pens, thick markers, adhesive tape and flap 
over sheets. 
 
Participants were each given three stones and three leaves. Participants put a leaf next to a 
theme card they know a lot about and have skills in, and a stone next to themes they would 
like to know more about and learn more about. 
 
After everyone had laid down their leaves and stones, they looked at the end result and talked 
together about what they are good at, and how they can help others who would like to learn 
more about it. In this way, talents and learning wishes were mapped out. By discussing this 
with each other in this way, spontaneous and organic cooperation arose between the 
participants. 
 
Network mapping 
 
On sticky notes, participants wrote down who they knew in their own network, and who could 
add something in terms of knowledge and skills in line with the 24 themes. The sticky notes 
were collected on flap-over sheets, clustered in the four dimensions and the 24 themes. The 
participants discussed these flap-over sheets with each other. It gave a feeling of richness to 
experience the network that everyone already knows and can bring in. A summary of this 
work session was made in an excel file, to which participants could add their comments at a 
later stage. 
 
Achieving coherence 
 
In an excel file, we put down the 24 themes and collected the data from the previous sessions. 
This excel file was a tool to talk about the desired situation and the first next step we could 
take together. 
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Webinars 
 
We have made contact through webinars and studied the field. We looked at good examples 
from practice. In addition, we asked each other investigative questions. In this way, we were 
able to develop a sense of the 'needs' in the field and what the curriculum and teaching 
materials we want to develop should meet. 
 
What emerged as the most important input during the webinars: 
 
Pupils indicated that their future dream education: 
 

• makes use of creativity 
• there is room in the curriculum for the pupil's own input on what he or she would like 

to learn 
• learning competences can be worked on during workshops 
• Projects also focus on learning to work together. 
• pupils especially want to learn how they themselves can contribute to a sustainable 

world 
 
Teachers said: 
 
-There is a great need for elaborate projects for sustainability education. 
- there is a great need for useful teaching ideas for sustainability education 
- the need for support from a network of teachers/supervisors working on sustainability 
education 
- that the education of the future should invite pupils to develop their talents 
- education of the future puts the student in the centre 
- education of the future promotes a sustainable lifestyle 
 
Drawing up a programme of requirements  
 
Based on the information from the previous work sessions, a programme of requirements was 
drawn up. 
 

• the curriculum is structured to take into account holistic education and neuroscience 
principles  

• the teaching material promotes the development of young people's social skills  
• the curriculum and teaching materials are structured as modules that can be integrated 

into the various activities of schools and youth programmes  
• the curriculum and teaching material are flexible and universal 
• the teaching material can largely be implemented as e-learning  
• young people from different countries can cooperate and learn together  
• the curriculum and teaching materials promote integration between subjects and 

different age groups  
• the curriculum and teaching materials promote project and community-based learning 

and mentoring 
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Specific requirements for the teacher's guide and accompanying teaching materials 
 

• contains steps and instructions 
• contains different tools (e.g. self-assessment tools)  
• contains recommendations 
• contains some materials and methodologies for education for sustainable development  
• Includes a wide variety of teaching methods that promote active learning 
• These participatory teaching and learning methods empower young people to take 

action for sustainable development. 
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Drawing up a plan of action 
 
As a result of the Webinars and the drafted programme of requirements, we came up with the 
following approach: 
 
1: Generate intrinsic interest and interest in sustainable issues through real-life stories 
 
2: In-depth research into sustainable themes to increase the perspective on sustainability 
from five different perspectives (social, ecological, economic, cultural and I) 
 
3: Learning basic skills and knowledge about sustainability through specific assignments 
and workshops (to be found in the GAIA YES database) 
 
4: Summarise the preliminary research and indicate own interest in certain topics 
 
5: Set up learning groups with the same interest to further explore and elaborate a certain 
theme 
 
6: Learning groups formulate a research question or design question with the help of the 
knowledge gained in the preliminary study 
 
7: Develop research or design question within the learning group 
 
8: Presenting the results of the learning groups to a broad audience 
 
We call this the 'storybased learning' approach of GAIA YES. 
 
Explanation of Storybased learning approach GAIA YES: 
 
1: Generate intrinsic interest and interest in sustainable issues through real-life stories 
 
The bards of old knew that true transformation takes place in the free spirit. Through stories 
and songs, the bards took the people to the subconscious layers, where difficult issues of life 
and life lessons were revealed with the help of metaphors. 
 
Stories about sustainable issues and sustainable solutions from practice can work just as well! 
Through the openness in the stories, through the recognition in one's own life, an intrinsic 
interest in the topic can arise. 
 
That is why we have chosen to write several stories per GAIA Yes theme from which to 
choose. Of course, you can also use the stories as inspiration for creating your own local 
stories! 
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In a nutshell, why you could and would want to use the stories: 
 

• stories resonate the content of the holistic curriculum 
• stories opens up the inner world of students so that the content of what you want to 

convey can be better received 
• stories amaze and are therefore an ideal starting point for any project'. 

 
You can use the stories in various ways. Four examples are described below for inspiration: 
 

- You work with the pictures that go with the cards and first let the students choose a 
picture that appeals to them from all the pictures that you have printed out on A5 or 
A4 format. Then you give them the accompanying story to further explore the theme. 
The accompanying questions can give even more depth. 

- You choose a story that fits the theme you are dealing with in class. You can read this 
story during an opening of the day, an introduction of your lesson, or as an 
introduction of a discussion in a circle. After the story, you could have a discussion 
about it and look for questions that the story raises. You could use these questions as a 
starting point for further research. 

- Together with their coach, students choose a theme they would like to know more 
about. They start exploring the theme by first reading the three accompanying stories. 
On the basis of the three stories and the accompanying questions, they delve deeper 
into the theme.  

- Using stories as a start of a project. You choose one or more stories that fit a project 
you have arranged yourself. You can have the stories read online and ask the 
accompanying questions. Or you can use the stories in your classroom to explore and 
deepen the project. 

 
2: In-depth research into sustainable themes to increase the perspective on sustainability 
from five different perspectives (social, ecological, economic, cultural and I) 
 
Each story is accompanied by five research questions in the five perspectives social, 
ecological, economic, cultural and me. By looking at a story from these five perspectives and 
deepening them, students broaden their own view of the world. At the same time, students 
acquire a holistic view, by starting to see and understand the coherence and connections in the 
dynamics between the five different perspectives. 
 
Howard Gardner has described eight different ways to be intelligent. 

• Verbal/linguistic intelligence: intelligent with language. 
• logical/mathematical intelligence: intelligent with arithmetic. 
• Visual/spatial intelligence: intelligent with seeing. 
• Musical/rhythmic intelligence: intelligent with music. 
• Physical/kinaesthetic intelligence: intelligent with movement. 
• Interpersonal intelligence: intelligent in relation to people. 
• Intra-personal intelligence: intelligent in relation to oneself. 
• Nature-oriented intelligence: intelligent in relation to nature. 

 
The inquisitive and deepening questions have been designed in such a way that these multiple 
intelligences are all addressed when working on the questions. 
 



 29 

While working on the assignments, it is useful if pupils can explore in several ways. Via the 
computer, via books and magazines, via nature, via museums, via interviews with people, and 
via excursions. 
 
 
3: Learning basic skills and knowledge about sustainability through specific assignments and 
workshops (to be found in the GAIA YES database) 
 
In the GAIA Youth Guide several assignments are described that are suitable for young 
people and that help to understand and integrate basic knowledge and skills about 
sustainability into their own lives. These assignments are very suitable to be used as sub 
assignments of a project or as workshops within a project in order to give more depth to the 
project. For each GAIA YES theme at least two tasks have been prepared and are available. 
You can find them in the database of GAIA YES. 
 
4: Summarise the preliminary research and indicate own interest in certain topics 
 
There are various ways of getting students to summarise what they have learned in the 
preliminary research for the project. We describe a number of examples below 
 

- You make an inventory of the topics the students were interested in by asking the class 
what they have remembered from the previous assignments/story. You write keywords 
of this on the board. 

- You have students compile a list of topics they have remembered from the stories and 
assignments. 

- As a teacher, you compile a list of topics suitable for the story and assignments, and 
ask the students to tick the five topics that most appeal to them. 

 
5: Set up learning groups with the same interest to further explore and elaborate a certain 
theme 
 
The composition of groups depends on the theme you are dealing with and the goals you want 
to achieve with group work. 
 
You can focus on: 
 

- Bringing together various different talents within a group, so that a particular research 
or design question can be elaborated from diversity 

- Taking the interest of a topic as a central starting point and bringing together group 
members with the same interest 

- Randomly assemble groups and rely on the synchronicity of the group members 
 

It is best if the groups come about in a playful manner. For example, by sticking dots next to 
subjects that pupils would like to work on. Or by self-examination and formulating learning 
wishes and expressing these in the group. Or by using games or spontaneity to create groups. 
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6: Learning groups formulate a research question or design question with the help of the 
knowledge gained in the preliminary study 
 
Students immerse themselves in a challenging theme. They draw up a Trade or Matrix. On the 
basis of this matrix, a choice is made for further research or design. 
 
7: Develop research or design question within the learning group 
 
Students elaborate on their research or design question. They present the first protoype or the 
first elaborations of the research to a supervisor or expert. With the help of feedback, they 
improve their design or research. 
 
8: Presenting the results of the learning groups to a broad audience 
 
Students present their design or research to a wide audience. The audience may consist of 
fellow students, parents, clients, neighbours, etc. 
 
What is useful in the storybased learning approach of GAIA YES 
 

• 40 short internationally oriented stories from the field (for each theme of the GAIA 
curriculum 3 stories), and 20 local stories written specifically for the Netherlands 

• Each story is accompanied by a catchy image  
• Five in-depth and investigative questions per story from the five perspectives of 

social, ecological, economic, cultural and I, appropriate to the story 
• Database with 40 assignments that teach basic knowledge and skills; two assignments 

per GAIA YES theme 
• A step-by-step explanation of how these stories can be the start of projects  
• For each theme, an example of a classroom activity and a corresponding Definition of 

Done (the final criteria of the research or design result) 
• Examples of projects for Project Based Learning (PBL), Technasium projects,  

and projects based on research and design circle 
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The table below gives an overview of what we want to achieve and how. 
 
 
 
  
  

Curriculum Teacherguide Movie Content  
E-learning 
  

PDF Downloadable 
document with 
 
 
• short 

description of 
all themes 

• the essence of 
all themes 

• and results 
divided into 
head/heart 
and hands 

Downloadable 
document with the 
following content:  
 
1. Introduction  
2. Context: Past, 

future and 
present of 
education  

3. Supporting 
educators - 
keeping the 
passion 

4. Curriculum 
companion-
practical 
applications  

5. Pedagogy: Gaia 
approach and 
methods 

6. Blended learning 
7. Case studies 
8. Resources and 

references 
9. Online dynamic 

platform - How 
to use and 
develop it 

GAIA 
school as 
an 
example 

Downloadable document For each 
theme description of: 
• Storie 1 and Questions to ponder  
• Storie 2 and Questions to ponder  
• Storie 3: and Questions to ponder  

Website  Downloadable 
document  

In menus same 
information as in the 
PDF 

Website 
includes 
the movie 

Database with stories and assignments 
Search function 
Downloadable document  
For each theme a page with this information: 
INTRODUCTION  
• WHAT IS THE IMPORTANCE OF 

THIS  
• WHAT ARE THE LEARNING 

OBJECTIVES Essence Cognitive 
Attitude Skills  

• CORE CONCEPTS  
• IN-DEPTH QUESTIONS FOR THE 

PRODUCT OWNER  
• SPRINTS Completed sprints Free 

sprints  
• PROJECT BASED LEARNING  
• Brief description Working 

methods   
• Storie 1 and Questions to ponder  
• Storie 2 and Questions to ponder  
• Storie 3: and Questions to ponder  
• Definition of Done (DoD)   
• THEORETICAL FRAMEWORK   
• SOURCES   
• RELEVANT IMAGES  

Forming implementation groups 
 

https://docs.google.com/document/d/1mhXEelrpXao50gOFDWhRnTux4hVLtzvF/edit
https://docs.google.com/document/d/1mhXEelrpXao50gOFDWhRnTux4hVLtzvF/edit
https://docs.google.com/document/d/1mhXEelrpXao50gOFDWhRnTux4hVLtzvF/edit
https://docs.google.com/document/d/1mhXEelrpXao50gOFDWhRnTux4hVLtzvF/edit
https://docs.google.com/document/d/1mhXEelrpXao50gOFDWhRnTux4hVLtzvF/edit
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We have decided that an implementation of the curriculum will be made for both the GAIA 
school in Estonia and the Netherlands. 
 
In the Netherlands, a team of writers will start creating local stories. In addition, two sample 
projects will be developed that fit with community-based learning. 
 
In Estonia, a start will be made with developing the curriculum for the GAIA school for 
gymnasium level in the age of 16 to 19. 
 
GAIA working method secondary school in Estonia 

 
Still to be worked out 

 
Methodology for writing local stories for the Netherlands and Europe 
 
In the Netherlands, a sustainable world stories relay is organised with various schools. Once a 
year, during an event, the person with the most inspiring entry will be chosen as 'best 
inspirator'.  
 
Schools can work on the preparation of the event with the help of a lesson plan. In short, 
through the assignments of the lesson plan, students learn about the twenty sustainable themes 
of the GAIA YES curriculum in a playful way. The students choose a theme or a story from 
the collection of stories that fits the theme and use this as inspiration to make a link with their 
own lives and their own environment. In a short story, or a blog post with photo, or a 20-
second tiktok video or a piece of art, students describe and/or visualise a sustainable 
development in their life or in their environment. 
 
Working method implementation group community based learning projects The Netherlands: 
 
Still to be worked out 
 

7. The implementation of GAI YES projects in practice 
 
7.1. The GAIA YES model 
 
The GAIA YES model illustrates all the steps of story based learning linked to the design of 
the GAIA YES curriculum and process guidance from scrum and from the seven golden 
principles of PBL. The model can be seen on the next page. 
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7.2 How do you put together a project? 
 
The following steps will help you put together a project. 
 

1. Story from practice (e.g. from a collection of stories. It can also be a 
newspaper article. A visit to a museum. An excursion. A survival in nature. 
Etc.  

2. Linked to the learning outcomes based on aspects from the GAIA YES 
curriculum 

3. Elaborate research questions from the five perspectives cultural, social, 
ecological and economic 

4. Kick off with client or case contributor from the local area 
5. Identify research or design question per group 
6. Draw up programme of requirements per group 
7. Student voice and choice with Trade or matrix help 
8. Developing concepts with the help of sprint backlogs 
9. Between evaluation and product review 
10. Presentation to a wide audience 

 
An elaboration of a project step by step can be found on the website.  
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8. Your role as supervisor  
 
 
8.1 The 6 skills in project-based work. 
 

1. planning and adapting to standards 
As a teacher, you create a project or you adapt an existing project from the start to the final 
presentation. This is based on the standards that a child must achieve the core objectives 
within the project (knowledge) and must have success experiences in skills. You take the 
input of the pupils into account, but you guard the line of the project. You also take the level 
of your pupils into account. 
 

2. Motivate your pupils 
Bring your students into a culture of independent working, let them grow in what they do. Be 
open to research and keep an eye on the quality of the work. This is the best way to motivate 
students to improve. 
 

3. manage the activities 
Although the pupils have their say and choose what they want to learn, you as a teacher are 
the one who oversees everything. Together with the pupils you plan the process. You set 
checkpoints and deadlines and help the pupil to find sources. Especially in lower grades, this 
guidance will come more from you and will be needed more often. Work towards increasing 
the pupil's input as you go along. Continue to set high standards for the work. 
 
As a teacher, you use a variety of lessons, tools and instructional strategies to help all pupils 
achieve their project goals. Those instructions include the transfer of knowledge from the core 
objectives. 
 

4. guide the learning process 
Although guiding has a lot to do with the management we discuss above. However, we will 
mention this skill separately. Guiding is more about keeping your students motivated. 
Challenging them to perform as well as possible. Giving compliments. Stimulating them. 
Transferring knowledge and all the things you already do as a teacher. 
 

5. assess the learning process 
 
Evaluate from time to time what a pupil has done or learned. Allow room for input from 
fellow pupils and also emphasise self-reflection. This is a difficult skill. We are very used to 
assessing things according to standards that are based on giving a grade. Now you have to 
judge whether the quality is good enough to present the final product. You can get a lot of 
support from articles on formative evaluation. 
 

6. connect and coach 
Throughout the project, it is the teacher who makes the connection. Together with the pupil, 
you celebrate successes, stimulate work on the assignment, correct mistakes, and work 
together towards the final result. 
In the next section you will find more about the teacher as coach. 
 
Teacher skills for project-based education. 
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These 6 skills are described very briefly above. However, they are all elements that you need 
to master and they are not easy. Teaching a lesson from a method, giving homework and 
taking a test is a lot simpler. However, whether this method is as satisfying as, for example, 
that somewhat shy pupil who gives a catchy presentation about celestial bodies for the 
parents. The choice is yours. 
 
8.2 The teacher as coach. 
 
In coaching, your role of imparting knowledge is somewhat relegated to the background. 
After all, it is the pupils themselves who want to learn something. Even the professional in the 
classroom cannot take that over from them. Yet your role is no less important. In addition to 
providing information and inciting accurate observation and reflection, a teacher, if he or she 
is doing well, is primarily concerned with coaching. 
 
To coach is to make sure that someone gets from A to B. In the past, this was done literally, 
because coaching was the driving of the coach's horses. In the past, this was done literally 
because coaching was the driving of the coach's horses (coach) that transported people. 
Nowadays, coaching is primarily about getting from A to B in the development of the 
coachee. The best definition I know is: 
 
guide someone in such a way that they remain the owner of the intended change. 
 
A good coach is therefore primarily active in ensuring that the person he coaches becomes 
and remains active. This is no different for coaching students. If a pupil says he doesn't 
understand something, the pavlov reaction of some teachers is to say: "I don't know what to 
do: 

• "Listen carefully and I will explain it again". 
• "Look closely and I will show you again". 

 
That reaction does not fit with the role of coach. In order to learn, to understand what the next 
step is and what you need to do to achieve it, in many cases instruction is not the first thing 
that counts. The students in question must first start thinking for themselves, or list what they 
already know or can do. The main task of a coach is to activate the person being coached. 
mindset 
 
According to psychologist Carol Dweck (2006), who has conducted extensive research into 
the relationship between motivation and performance, there are roughly two ways in which 
students view their own role as learners. She refers to this as a difference in mindset. 

• There are pupils with fixed mindsets 
• There are pupils with a growth mindset. 

 
The first group often shows 'helpless' behaviour, does not like a difficult task, tends to blame 
others for mistakes or failures, and in the long run will avoid tasks that require effort rather 
than tackle them. 
 
The second group is focused on perseverance and a growing confidence in their own abilities. 
The effect of this distinction is that differences in learning performance cannot be traced back 
one-to-one to differences in intelligence. This fixed mindset is often found among intelligent 
pupils in particular, because they use intelligence as an alibi for not having to make an effort. 
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8.3 The role of the teacher 
Teachers have a lot of influence on the development of such a mindset.  
If, for example, you constantly reward performance as a characteristic of the pupil (How 
clever you are!), you promote the development of helplessness. Pupils who are repeatedly told 
how clever they are, will start to believe that if something doesn't work out, it can't be down 
to them, because they are clever...  
 
The fixed grouping that has been introduced in many schools (instruction-dependent, -
sensitive and -independent) also leads to this effect, as became apparent again this week when 
a pupil confided in me that he had to participate in extended instruction because he was 
stupid. This was not what he had been told, but it was his conclusion from that fixed 
arrangement and how the groups were talked about 
 
Also, giving tasks that are not geared to the goals to be achieved stimulates a fixed mindset, 
because the pupil's efforts do not lead to the achievement of learning goals.  
The teacher also has a coaching role towards the pupils outside specific coaching 
conversations. By the way you organise teaching: 

• criteria for instructional groups, 
• the use of that instruction table, 
• the use of materials and activities, 
• by remarks you make 
• by the way you refer to pupils. (The sun children are going today... ) 

 
Other research (e.g. Hattie 2012) indicates how important feedback is. In particular, the 
opportunity to ask for and receive feedback appears to be stimulating for the learning process 
and thus for the result. However, feedback is a mirror, not a judgment or a reward. It provides 
'information' that the learner can use to think and act further and therefore stimulates the will 
to continue. 
 
8.4 Coaching skills 
When coaching a student, the first thing to do is to show an interest in the student. Posture, 
facial expressions and words must be congruent and not contradictory. An effective coach 
possesses three important skills: 

• listening, 
• ask questions, 
• analyse. 

 
Listening is very important. It is not only about 'auditory perception', but also the ability not 
to immediately label the things the pupil says or to assume that you immediately understand 
what the other person means. Your own self-evidence or your own image of the pupil can 
sometimes get in the way. 
 
Therefore, asking questions and especially asking for explanations or examples is essential 
to enable good listening. A pupil who answers the question "How do you calculate this sum?" 
with "Well, just...!" may not find the way "just" that is offered in class. Further questioning is 
then necessary to find out. Questioning does require a certain approach. It happens quite often 
that, because of such a follow-up question, pupils think that their answer was wrong, or that 
you want to hear something special from them. Showing curiosity can then help. It also helps 
to avoid suggestive questions, because you ask suggestive questions when you already know 
the answer. 
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Analysing is the third skill needed, because it is not about right or wrong answers, but about 
finding an input to activate the learner. Together with listening, analysing also leads to 
questions or to provoking reactions in another way. The pitfall here is that your analysis leads 
to a conclusion without checking with the learner whether that conclusion is correct.  
 
8.5 Content and timing 
Guiding pupils in the process of learning is a normal task for every teacher, especially in 
primary education. This learning can be about the subject matter, about a subject's content, 
but also about other skills: 

• cooperate, 
• plans, 
• impulse control, 
• take the initiative, 
• take responsibility, 

 
These are all learning processes that many pupils are in the middle of. It is good to realise that 
this guidance is not only necessary when things go wrong. It is precisely in the phase when 
the pupil is active that a coaching conversation has a stimulating effect. Through such a 
conversation, you can make pupils aware of how they are doing, confirm their good approach 
and, as a result, possibly guard against pitfalls. 
 
Giving confidence and strengthening self-confidence are key concepts here. Being on time 
with coaching also has a very practical advantage: it costs less time and effort, for both 
parties. Coaching a student who has already reached a deadlock to become active again is 
very useful, but often takes a lot of time and effort. Also in this context, prevention is 
preferable to cure. 
 
8.6 Coaching interviews 
A coaching conversation starts with something you could call an 'icebreaker'. The pupil must 
be given the confidence that you are interested in him and that it will not be a conversation to 
sit in suspense for. Then you move on to the trigger (a previous contact, a request or a regular 
round) and the content that is central. 
 
We had agreed together to discuss again in this week how things were going with the 
planning of your tasks.  
or 
You said that you wanted me to look with you again at how you calculate the new subtraction 
sums on the empty number line. 
 
Then it is the pupil's turn: he is invited to tell or demonstrate how he is doing, starting with 
what is already working. Sometimes pupils need confirmation, because they have doubts 
about what they do or how they do it. "It is so simple, is that right?" or "It is very difficult this 
way, can't you do it differently?" or "I keep forgetting, what can I do about it? In such a 
conversation, it is best not to ask "What do you still find difficult? 
The use of the word 'difficult' is risky. For some pupils, that unsuspecting question "What do 
you find difficult?" sounds like an accusation or a confirmation of failure. There is a danger 
that 'finding something difficult' becomes something that it is better to avoid as a pupil. It also 
seems as if there are only two kinds of tasks: difficult and easy ones. Hesitating, having to 
think a little longer, weighing up whether it should be a or b, are then not recognised as signs 
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that something is not yet fully mastered. Yet these are very normal phases in a learning 
process. A coaching session can help pupils gain insight into the phases they go through while 
learning. This gives them a better understanding of what something like 'practice' means for 
them. 
 
The remainder of the conversation is therefore aimed at getting the pupil to recognise and 
name where he is now, what has already been achieved and why, what the next steps are and 
what they might look like. The emotion involved also deserves attention: 

• pride, 
• disappointment, 
• enthusiasm, 
• fear, 
• joy  
• despair. 

 
Such emotions say something about how a learner experiences the learning task, but also tell 
us whether those feelings promote or impede efforts to achieve the agreed goal. 
 
At the end, summarise your conversation briefly, especially formulating the conclusion from 
the pupil's perspective. Avoid phrases like "I think you are doing a good job". 
It is not so important whether you think so or not. It is better to say something like 
"I notice/hear/see that you are doing x and y and the result is z. If you keep that up, you will 
succeed. If you keep that up, it will totally work."  
 
This means that in the following period the pupil does not wonder what his teacher will think, 
but can check for himself whether he is doing well. These are subtle differences, but in 
coaching students this care is a key to success. 
 
Finally 
Is a teacher now only a coach? 
No, definitely not. The coaching role is, however, decisive for the results of your teaching. 
You can correct poor instruction with good coaching. Bad coaching cannot be corrected with 
good instruction. The difference lies in the connection between teacher and pupil and the 
atmosphere it creates. 
 
8.7 Evaluation and testing 
 
There are two types of evaluation: Formative evaluation is evaluation during the process, 
summative evaluation is evaluation afterwards based on the results. When evaluating, 
attention can be paid to the group or to the individual. Perhaps unnecessarily: realise that this 
concerns personal information, so it is necessary to be careful. 
Every teacher wants students to reflect on their efforts and approaches. How do you do that? 
How do you ensure that a pupil knows what he is working towards, that he knows what he 
needs to do to achieve the learning goal? When and how do you give meaningful feedback? 
And how do you determine the next steps? On this page you will find everything about 
formative assessment, which you can use in the classroom and in your team at school. 
 
Formative evaluation cycle 
When you work formatively in your lessons, the five phases of formative evaluation always 
come back within a lesson and series of lessons. 
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• Do  

your pupils know  
what they are working towards and how they will achieve it? In this phase you clarify 
learning objectives and discover, together with the pupils, what success looks like for 
a certain learning objective. The use of different examples is a powerful tool. An 
important phase, because all other phases stand or fall with it. 

 
What do you do as a teacher in phase 1?  

• 1. You translate knowledge of your own discipline and the development of students 
therein (= learning progression) into clear learning goals and success criteria  

• 2. You take into account common difficulties that students often encounter in their 
development towards becoming a starting professional  

• 3. You communicate learning goals in multiple ways and at multiple times during the 
lesson series  

• 3. You set learning goals on participation/learning/autonomy  
• 4. You use active working methods to identify and clarify learning goals and success 

criteria with students  
• 5. You use concrete example products to distill success criteria  
• 6. You formulate learning goals that indicate preconditions, but also leave room for 

individual interpretation.  
 
 

• Do  
you consciously use different learning activities to show your pupils to what extent 
they have already mastered the learning objectives? Both more informal, like a mini-
quiz or class discussion, and more formal, like a diagnostic test. It is very important to 
select targeted learning activities that match the learning objectives and provide rich 
information to take the students to the next step of their learning. 

 
What do you do as a teacher in phase 2?  
 

• 1. You use ways to elicit student responses appropriate to learning objectives  
• 2. You use a variety of methods, both formal and especially informal (see box below)  
• 3. You ask open questions aimed at deep understanding rather than the right answer  
• 4. You stimulate group discussions to gain insight into students' understanding, 

misunderstanding and misconceptions  
5. You put students themselves and each other into action to make their understanding explicit 
and to deepen it (i.e. towards more student control)  
6. You can respond to what students bring in 
 

• Analyse and interpret pupil reactionsDo  
you now know  
well enough where your pupil and your class stand in relation to the learning 
objectives? In this phase you consciously ask yourself this question. If not, you collect 
additional information. If yes, you draw conclusions to enable you to take the next 
step in learning with your students. Involving students in analysing their own and each 
other's work is an effective formative practice. 
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What do you do as a teacher in phase 3?  
 

• 1. You take the time to look critically at student reactions  
• 2. You analyse student responses to core aspects and learning objectives of the subject 

area (and   
    not on superficial form features)  

• 3. You identify misconceptions, strengths and weaknesses at the classroom level  
• 4. Do not judge too quickly, but ask further questions and collect additional evidence  
• 5. You let students actively compare and interpret their own and each other's work  
• 6. You can use technology effectively for formative purposes and points 1-5 

 
• Communicating with pupilsDo  

you include the learning objectives and success criteria when you give feedback on 
what you see, read and hear? Do you involve your pupils in this as well? In this phase 
you discuss with pupils where they stand and what they still need to do. What they 
still need to work on and what their strengths are. A good mix of classroom feedback, 
feedback in groups and individual feedback is essential. 

 
What do you do if the teacher in phase 4  
1. Linking feedback to learning objectives  
2. you give concrete suggestions for improvement linked to the learning objectives  
3. You offer space (within the module and/or afterwards) to do something with the feedback 
and    
    show improvement  
4. You let students give themselves and each other feedback, but offer a clear  
    structure for (items 3-4, see box) 
 

• Do  
you adjust your instruction if you discover that students have already achieved the 
learning objectives or not yet? Targeted follow-up actions are important to ensure that 
the student achieves his learning goals. Think of other ways of explaining, other work 
formats, learning strategies or group compositions. 

 
What do you DO as a teacher in phase 5: the most difficult phase!  

• 1. You adjust follow-up instruction/work format according to the analysis of student 
reactions:  

• Weaknesses, strengths, misconceptions  
• Individual/group/class level  
• Learning objectives and learning line  

• 2. You use a wider didactic repertoire than "repeating" and "slowing down or speeding 
up". Choose alternative instructions/work forms if previous ones do not work.  

• 3. You dare to deviate from pre-structured curriculum/lesson plan  
• 4. You offer structure to self-regulating/self-directed activities 

 

9. Process support 
 
9.1 From control to self-steering: 
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Students can be taught self-direction so that they evaluate their own learning and choose the 
learning tasks that are most appropriate for them at that time. They can learn this through 
model examples, checklists or support from online tutors. But students who have learned self-
direction in one subject may not be able to apply that skill in another subject. 
 
Techniques for learning self-management 
Can you use techniques that are effective in teaching knowledge to teach self-management 
skills? These are, for example, skills that enable pupils or students to assess their learning 
process or to determine what their next study activity will be. 

1. Use model examples (e.g. videos) 
2. Use procedural, strategic or meta-cognitive guidance when selecting tasks. 
3. Use checklists to teach self-management skills. 

 
Meta cognitive support includes support on the following skills: 

• Concentrate 
• Do not give up 
• Working together (cooperative) 
• Being curious 
• Try 
• Using your imagination 
• Keep improving yourself 
• Enjoying learning 

 
Research has been done into the best way to learn self-steering. It resulted in the following 
recommendations: 
 
Instruction in advance and tips for more self-management needed 
Some of the key findings of the study: 

• It makes little difference which technique is used to teach self-direction; model 
examples, checklists or tutor support work equally well. 

• Self-governing skills learned in one subject hardly seem to transfer to another subject; 
therefore, transfer does not happen easily. 

• A combination of prior instruction and prompts to improve self-direction leads to 
better learning outcomes than instruction or prompts alone. 

 
Recommendations for applying self-management in practice 

• Teachers can help their pupils to get more grip on their own learning process. They 
can do this by showing examples (video images), using online tutor programmes, or 
having students answer specific questions about their learning process. 

• A teacher should not expect that transfer of the learned self-governing skills to another 
subject area will just happen; this does not seem to be the case. The research did show 
that pupils are better at selecting tasks for other pupils than for themselves. 

• Pupils tend to overestimate themselves and to choose learning tasks that are too 
difficult. They also do this if they have made mistakes in a previous learning task. 

 
9.2 The use of scrum techniques. 
 
When you move to project education, scrumming is a useful way of working together that you 
can also teach your pupils step by step. 
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Scrum is an effective and flexible way of working - allowing a team to deliver a project or 
piece of work more productively and to tackle any problems quickly.  
 
Within Scrum, we work in self-organising teams consisting of different specialists, each with 
their own responsibilities.  

1. The person who guides the Scrum process is called the Scrum Master. This person 
ensures that the team performs optimally.  

2. The Developers and the Scrum Master work together with the Product Owner, who 
acts as an intermediary between the customer (for whom the product is made) and  

3. The Developers (those who actually make the product). 
 
This is how the scrum team works in business. The scrum master and the product owner are 
then often not part of the developers team. In education, especially when you work with 
groups of 3-4 students, it is more convenient to have the teacher act as product owner and 
within the team of developers, 1 student act as scrum master.  
The scrum master is more like a manager. He guards the time, makes sure all materials are 
present, leads the meetings. Delegates the tasks, etc.  
 
How does the Scrum working method work? 
This starts with the creation of a user story.  
A User Story is a short, simple description of an end-user need. A User Story is not a 
functional description, but makes clear what an end-user wants or needs and why this is 
necessary.    A useful tool for this are the words If, I want and so on. 
 
For example: 

• As a dietician, I want a brochure for diabetics, so that I can give them information 
about a healthy diet. 

 
The team now starts brainstorming on how to reach the final goal in short, clear steps. These 
steps are called sprints. A sprint takes place within a defined time period. The sprint starts 
with a sprint planning where the tasks are divided for the sprint and it ends with a sprint 
review where is discussed what has been done, what is finished and what still needs to be 
done. Based on that, the next sprint planning is made. This is all kept up to date on a planning 
board. 
  

https://agilescrumgroup.nl/zelforganisatie/
https://agilescrumgroup.nl/scrum-master-taken-rol/
https://agilescrumgroup.nl/product-owner-rol-taken/
https://agilescrumgroup.nl/development-team/
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In the business sprints there is a sprint review every day. Called stand up because everyone is 
standing. In daily school practice, this will not be possible. 
 
With the scrum method, students work together as a team in an effective and flexible 
way. Students form a multidisciplinary and self-managing team. A team takes up a 
project together, makes the planning and divides the tasks. This method can also work 
well as a didactic tool. It gives the teacher the opportunity to differentiate 
 
Less stress and chaos 
Teachers who have worked with scrum before find that it works better than R & D lessons. 
With scrum, the work that needs to be done remains clear to all students and is finished on 
time. At the beginning of the lesson, there is a stand-up. The students discuss the progress 
with their group, who is doing what and how they can help each other. If necessary, tasks are 
redistributed and then they get to work. 
 
More responsibility with scrum 
Pupils work in a more planned way, which gives them a lot of responsibility and allows them 
to carry out the assignment independently. The teacher is able to differentiate more. She has 
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more time for pupils who have difficulties with certain parts. The pupils take the work more 
seriously because they own the project. 
 
How does the simplified scrum work? 
Scrum works according to a fixed methodology and role division: 

• The group creates a user story. 
• Pupils note down their qualities and see which ones they use for that particular project. 
• The scrum master directs the group and ensures that the group sticks to the planning 

and works properly. 
• The scrummasters compose their group according to the different qualities of the 

students. This way, group members complement each other. 
• A sprint is a part of the project that lasts a certain time. 
• For each sprint, the group makes a planning. They note down the tasks, divide them up 

and set priorities. 
• The group notes everything on a planning board and processes all changes on it. 
• In this way, the group always works on a new sprint until the goal of the user story is 

reached, 
 
The goal of the user story is described in the "defenintion of done". A set of criteria that must 
be met so that the end product also fulfils the customer's wishes.  
I 
n principle, the product owner is the one who draws up the definition of done. In this case, it 
is usually the teacher. When the group has finished the user stories, it's time for the 
presentation. Then, the students' performance is checked against the predefined definition of 
done. 
 
This way of working with scrum is even applicable in group 7 and 8 of primary education and 
is a good start in secondary education. Later, elements such as product backlog, sprint 
backlog and all other aspects of scrum can be added. We describe these in another blog on 
this site 
 
 

10. How do you evaluate learning experiences with GAIA YES? 
 
 
10.1 Evaluation form 
 
Still to be worked out 
 
 
10.2 Assessment by the client 
 
Still to be worked out 
 
10.3 Self-reflection 
  
Still to be worked out 
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10 Tools for a local sustainable curriculum 
 
11.1 A collection of short stories and matching questions related to the 24 themes of the 
Holistic curriculum, prepared by GAIA YES 

 
These stories can be used to introduce a lesson or a project. They fit the 20 sustainable themes 
of the GAIA YES curriculum. The stories are written for young people between 14 and 19 
years old. They fit into the world of young people. The stories are thought-provoking and may 
raise questions and feelings that can be discussed in class. In talking to young people, you can 
sense what they already know about the subject, how they view it, and what needs they have 
to know more about it. 

 
11.2 Bundled worksheets with sub-tasks to teach basic concepts and skills 
 
There are sub-tasks for the 24 themes of the holistic curriculum of GAIA YES. For each 
theme you find two or three sub-tasks. These sub-tasks are presented in order in a PDF. You 
can also find them in the database of the website GAIA YES. You can search the database for 
a suitable assignment using keywords. The sub-tasks are designed to teach basic concepts and 
skills that are appropriate to the sustainability theme. The assignments can be integrated into 
your own regular curriculum as a supplement. You can also use the sub assignments within a 
sustainability project. Together, the sub assignments form an excellent basis for a coherent 
sustainable and holistic learning programme. 
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11.3 Tools for creating a complete sustainable and holistic curriculum 
 

When you want to work together in a (learning) team to create a complete sustainable and 
holistic curriculum, tools have been developed that can help you do this. Such as the excel 
sheets for the school development tool to determine where you stand and where you want to 
work towards as an organisation. The mural pentad diagram, to brainstorm together in the 
mural programme about your vision of sustainable education. The GAIA YES floor mat and 
the corresponding theme cards, to playfully explore who knows what and can contribute to 
the development of the projects. And GAIA YES worksheets, which can help you to turn the 
global theme cards and stories into local themes and stories. 
It also provides examples of completed curricula for inspiration, which you can use when 
creating your own curriculum. 
 
11.4 Developed projects 

 
Two detailed projects have been put together for community-based learning in a hybrid 
environment. These can be used directly within your own organisation. This way you can get 
an idea of how community based learning works, and gain experience with it. These example 
projects can also give you a handhold when putting together your own sustainable holistic 
projects in a hybrid environment. 
 
11.5 Tools on the website 
The following tools are available on the GAIA YES website to support the implementation of 
the GAIA Yes curriculum: 
 

1. PDF introduction and curriculum description 
2. PDF teacher's guide 
3. Excel sheet School Development Tool 
4. Mural Regenerative Pentad 
5. GAIA YES Floor mat 
6. Theme cards 
7. Mural holistic curriculum framework empty 
8. GAIA YES Excelsheet Overview of themes and learning outcomes 
9. GAIA YES excel sheet collecting stories 
10. PDF Collection of stories 
11. E-learning part students (per theme short explanation of theme and three stories with 

research questions) 
12. Database for teachers (per theme explanations, background information and matching 

assignments) 
13. Examples for R&D  
14. Scrum tools 
15. Network with Discord 

 
 


	Disclaimer
	1. The structure of the Curriculum Companion
	1.1 Function of the Curriculum Companion
	1.2 Components of the Curriculum Companion
	The Curriculum Companion has the following structure:
	Where are you now?
	Developing a sustainability vision within your organisation
	Decide if and how you would like to profile yourself with the sustainability curriculum.
	Examples how schools are implementing sustainability in practice
	Integrating step by step
	GAIA YES experiences in practice
	Your role as facilitator of GAIA YES
	Process support
	How do you evaluate learning experiences with GAIA YES?
	The different tools you can use in the implementation of GAIA YES


	1.3 Principles of the Company Curriculum

	2. Where are you now?
	2.1 Know yourself and your organisation
	2.2 The school development tool
	Ken Wilber's four quadrants
	The sixteen areas are:

	Spiral Dynamics
	The phases of Spiral Dynamic:

	Test your school with the help of the school development tool in Excel

	2.3 The result in a radar diagram

	3. Developing a sustainability vision within your organisation
	3.1 Developing a vision for sustainability
	3.2 The 17 UN Sustainable Development Goals
	An overview of the 17 targets:
	Sustainable development goal 4.7

	3.3 The learning outcomes of GAIA Education

	4. Certification by GAIA Education
	4.1 Why certification by GAIA Education?
	4.2 What are the certification requirements?
	Table GAIA Education certification requirements


	5. Creating a curriculum for sustainability
	5.1 Yourself as a role model
	5.2 Find colleagues who would like to work with you
	5.3 And if it is a success...
	5.1 Combining the framework of GAIA YES with a regular programme

	6. GAIA YES approach
	Preparation:
	Mural GAIA YES Frame
	Identifying knowledge and skills
	Network mapping

	Achieving coherence
	Webinars
	Drawing up a programme of requirements
	Drawing up a plan of action
	Explanation of Storybased learning approach GAIA YES:
	1: Generate intrinsic interest and interest in sustainable issues through real-life stories
	2: In-depth research into sustainable themes to increase the perspective on sustainability from five different perspectives (social, ecological, economic, cultural and I)
	3: Learning basic skills and knowledge about sustainability through specific assignments and workshops (to be found in the GAIA YES database)
	4: Summarise the preliminary research and indicate own interest in certain topics
	5: Set up learning groups with the same interest to further explore and elaborate a certain theme
	6: Learning groups formulate a research question or design question with the help of the knowledge gained in the preliminary study
	7: Develop research or design question within the learning group
	8: Presenting the results of the learning groups to a broad audience
	What is useful in the storybased learning approach of GAIA YES

	Forming implementation groups
	GAIA working method secondary school in Estonia
	Methodology for writing local stories for the Netherlands and Europe
	Working method implementation group community based learning projects The Netherlands:

	7. The implementation of GAI YES projects in practice
	7.1. The GAIA YES model
	7.2 How do you put together a project?

	8. Your role as supervisor
	8.1 The 6 skills in project-based work.
	8.2 The teacher as coach.
	8.3 The role of the teacher
	8.4 Coaching skills
	8.5 Content and timing
	8.6 Coaching interviews
	8.7 Evaluation and testing

	9. Process support
	9.1 From control to self-steering:
	9.2 The use of scrum techniques.

	10. How do you evaluate learning experiences with GAIA YES?
	10.1 Evaluation form
	10.2 Assessment by the client
	10.3 Self-reflection

	10 Tools for a local sustainable curriculum
	11.1 A collection of short stories and matching questions related to the 24 themes of the Holistic curriculum, prepared by GAIA YES
	11.2 Bundled worksheets with sub-tasks to teach basic concepts and skills
	11.3 Tools for creating a complete sustainable and holistic curriculum
	11.4 Developed projects
	11.5 Tools on the website


